Table 4 — curriculum journey (one for each year group)

Year 7 Curriculum Journey

KS2 Module 1 Module 2 Module 3 Module 4

What have Topic Title Journeys and The Tempest Boy 87 Victorian Literature Dystopia

they learned

at KS2 that Key areas of | Introduction to Shakespeare Novel Study — Boy 87 by Ele Introduction to Victorian Exploring the dystopian genre
we build on focus as a literary heritage author. Fountain. literature through a range of and its defining conventions
at KS3? fiction extracts

Exploring the overarching
theme of journeys
(physical, emotional, moral
and power-based).
Developing reading
stamina and confidence
with challenging
Elizabethan language.
Building inference skills,
moving from explicit
retrieval (KS2) to implicit
understanding.
Functional writing for real
purposes and audiences
(letters, speeches,
articles).

Understanding of purpose,
audience, language and
form (PALF).

Spoken language through
drama, performance and
role-play.

Developing secure
inference skills using a
modern prose text

Exploring character
emotions, motivation and
development

Understanding how writers
create tension, sympathy
and empathy

Deepening awareness of
real-world contexts,
particularly the refugee
crisis

e Writing engaging
narrative and
descriptive fiction,
inspired by a studied
text

Developing historical and
social context to support
reading comprehension

Strengthening inference
and language analysis
using increasingly
challenging texts

Understanding how writers
present setting, character,
relationships and morality

® Writing for real
audiences and
purposes through
functional non-fiction
forms

e Using persuasive
techniques to argue a

Analysing how writers
present power, control,
fear and oppression

Developing confident
inference and language
analysis across a range of
extracts

Understanding how
context and genre shape
meaning

e Writing original
dystopian descriptions
and narratives

® Applying accurate
SPaG in increasingly
extended pieces of
writing




e Accurate and
controlled use of
SPaG, with a focus on
sentence construction
and punctuation

e Oracy through
structured discussion,
drama and
collaborative
interpretation

This module builds on the
analytical foundations
established in Module 1
(Journeys / The Tempest),
shifting from drama to prose
and from functional writing to
narrative craft.

viewpoint clearly and
effectively

e Accurate and
confident use of
Standard English

This module shifts pupils from
modern prose (Boy 87) to
19th-century texts, increasing
linguistic challenge while
maintaining a strong focus on
inference and writer’s intent.

e Consolidating Year 7
reading and writing
skills through
end-of-year
assessments

This module brings the
Journeys theme to a close,
moving pupils from past
(Victorian) and present (Boy
87) to futuristic, speculative
worlds.

Subject
specific
knowledge

Students develop core English
disciplinary knowledge by:

e Learning Shakespearean
plot, characters and
context, including
Jacobean beliefs about
power, patriarchy, magic
and colonialism

e Understanding how
context influences writer’s
choices, particularly

Students develop disciplinary
knowledge in English by:

Understanding the
conventions of novel writing,
including chapters, narrative
structure and viewpoint

Learning how characterisation
is created through description,
action, dialogue and internal
thought

Students develop key English
knowledge by:

e Understanding features of
Victorian fiction, including
moral messages and social
critique

e Learning how context
shapes literature,
particularly attitudes to
poverty, childhood, class

Students develop
subject-specific English
knowledge by:

e Understanding key
features of the dystopian
genre, including
surveillance, propaganda,
loss of freedom and
illusion of safety




attitudes to gender,
hierarchy and authority

® Acquiring Tier 2 and Tier 3
vocabulary linked to
analysis and academic
writing (e.g. patriarchy,
colonialism, inference,
metaphor, connotations)

e Using literary terminology
accurately (e.g. metaphor,
simile, direct address,
epilogue)

e Applying structured
analytical methods such as
PElI when exploring
language and character

e Developing grammatical
accuracy through work on
simple, compound and
complex sentences,
punctuation and spelling

This builds directly on KS2
knowledge of basic
comprehension, grammar and
sentence construction, while
introducing subject-specific
analytical approaches
expected at KS3.

Applying inference to infer
emotions and attitudes that
are implied rather than stated

Using writer’s methods (e.g.
imagery, structure, word
choice) to explain effect on the
reader

Acquiring and applying
contextual vocabulary linked
to refugeeism, displacement
and persecution

e Using descriptive and
narrative techniques such
as show, not tell,
SOAPAIMS and 0ZZ0O

e Strengthening grammatical
accuracy through
sentence-level work
(comma splicing, tense
control, punctuation)

This represents a clear
progression from KS2
comprehension and basic
description to KS3-level
analysis and crafted narrative
writing.

and power

e Applying PEl and PEA
methods to analyse
language and structure

e Identifying and explaining
writer’s methods,
including personification,
metaphor and word choice

e Distinguishing clearly
between fact, opinion and
statistics in non-fiction
writing

e Using DAFOREST
techniques (direct address,
facts, opinions, repetition,
emotive language,
statistics, triples)

e Expanding academic
vocabulary linked to
analysis and argument

This builds on KS2
comprehension skills and
earlier Year 7 inference work,
moving pupils towards critical,
evaluative reading and
purposeful non-fiction
writing.

® Recognising how writers
use setting, character and
symbolism to reflect
societal fears

e Applying PEA and PEI
methods to analyse
language and effect

e Using and identifying
literary devices such as
metaphor, simile, direct
address and subordinate
clauses

e Expanding analytical and
genre-specific vocabulary
(e.g. utopia, dystopia,
oppression, individualism)

e Developing narrative
techniques including plot
structure, characterisation
and atmosphere

This represents progression
from KS2 comprehension and
early inference to confident
genre-based interpretation
and analysis.




Assessment
(formative
and
summative

Formative Assessment:

Writing: functional task:
formal letter written in role as
a character from The Tempest,
assessed for structure, clarity,
tone and accuracy

Reading: short extract
analysis, focusing on inference
and understanding of
character

Summative Assessment:

Reading assessment based on
extracts focused on Prospero,
requiring pupils to:

Select relevant quotations
Make inferences

Explain meaning using
evidence

Assessment demonstrates
clear progression from KS2
retrieval-based responses
towards evidence-led
inference and explanation at
KS3

Formative Assessment:

Reading: Analysis of an extract
from Boy 87, focusing on
inference and quotation
selection.

Writing: Descriptive writing
task using picture stimuli,
assessed for content,
organisation and language.

Summative Assessment:

Writing: Descriptive writing
task based on an image
stimulus linked thematically to
Boy 87

Assessed on content,
structure, vocabulary and
technical accuracy

Assessment supports
progression from KS2
descriptive writing into
controlled, purposeful
narrative writing expected at
KS3.

Formative Assessment:

Reading: Language analysis of
a Victorian extract, focusing on
inference, quotation selection
and effect (PEI plus PEA
introduction)

Writing: Comment article
arguing a viewpoint using
Victorian context, assessed for
structure, language and
accuracy

Summative Assessment:

Reading: Analysis of an Oliver
Twist extract, exploring
character relationships and
language use. PEA
introduction.

Writing: Comment article
aimed at a teenage audience,
arguing a moral viewpoint
using persuasive techniques.

Assessment demonstrates
progression from KS2
explanation to KS3 analytical

Formative Assessment:

Reading: Language analysis of
a dystopian extract, exploring
how fear is presented using
PEA

Writing: Descriptive opening
of a dystopian setting using
picture stimuli and 0ZZO
techniques

Summative Assessment:

Reading: Knowledge-based
and inferential questions
testing understanding of
dystopian concepts, writer’s
methods and inference.

Assessments allow pupils to
demonstrate cumulative
learning from across the year,
particularly inference,
analysis, vocabulary and
writing control.




writing and structured
argument.

Interdiscipli
nary
learning

History: Elizabethan and
Jacobean England, monarchy,
social hierarchy, belief systems

Geography: The island setting,
Italy as an “exotic” location,
exploration and colonial ideas

PSHE: Identity, power,
authority, freedom,
forgiveness and personal
journeys

Drama: Performance of
scenes, hot-seating characters
and Shakespeare

These links deepen
understanding of texts while
reinforcing knowledge from
across the curriculum.

PSHE: Empathy, compassion,
human rights, identity and
resilience

History: Discrimination, power,
imprisonment and conflict

Geography: Borders,
displacement, migration and
movement for safety

Drama: Role-play, hot-seating
characters and dramatising key
moments

These links help pupils connect
literature to real-world
experiences, strengthening
both understanding and
empathy.

History: Victorian England,
Industrial Revolution, child
labour, class system and
education reform

PSHE: Morality, fairness,
compassion, responsibility and
social justice

Citizenship: Rights, equality,
and ethical treatment of
others

Drama: Performance of
extracts, hot-seating authors
and characters

These links support pupils in
understanding literature as a
response to real historical and
social conditions.

Geography: Environmental
destruction, pollution and
climate impact

Science: Technology,
surveillance and ethical
developments

Computing/ICT: Data,
monitoring and control

PSHE/Citizenship:
Individualism, freedom,
responsibility and societal
values

These links support pupils in
connecting literature to
real-world concerns and
future possibilities.

Progression
of learning

This unit is explicitly designed
to support transition from KS2
to KS3 by:

This module supports
progression by:

This module supports
progression by:

This module demonstrates
clear progression by:




Moving from explicit
comprehension (what is
stated) to implicit
understanding (what is
suggested)

Building on KS2 grammar
knowledge and extending it
into controlled, accurate
sentence variety

Developing writing from short
responses into sustained,
structured functional texts

Introducing academic
vocabulary and analytical
methods needed across KS3
English

Increasing independence in
planning, proofreading and
editing work

By the end of the unit, pupils
demonstrate increased
confidence as readers, writers
and speakers, laying a secure
foundation for further literary
study across KS3.

Moving from functional and
analytical writing (Module 1)
to creative descriptive writing

Extending KS2 inference into
sustained, evidence-based
interpretation

Developing pupils’ ability to
empathise with characters,
linking emotions to context
and writer’s choices

Increasing independence in
planning, proofreading and
editing

Strengthening sentence
control and punctuation
accuracy across longer pieces
of writing

By the end of the unit,
students are more confident
readers of prose fiction and
more skilled narrative writers,
ready to engage with
increasingly complex texts
across KS3.

Moving from modern texts to
historical literature, increasing
linguistic and conceptual
challenge

Extending inference skills into
sustained language analysis

Developing writing from
narrative into formal,
persuasive non-fiction

Building confidence in
Standard English and formal
tone

Encouraging pupils to form and
justify moral and evaluative
opinions

By the end of the unit, pupils
are able to read demanding
texts with confidence, analyse
writer’s methods effectively,
and communicate viewpoints
clearly in formal writing —
providing a strong foundation
for further KS3 study of literary
heritage texts.

Moving from single-text study
to comparison across multiple
extracts

Extending inference into genre
awareness and evaluative
thinking

Developing writing from
functional and narrative into
controlled, imaginative genre
writing

Encouraging independent
planning, proofreading and
redrafting

Consolidating core KS3 English
skills in preparation for Year 8

By the end of the unit, pupils
are confident readers of
unfamiliar texts, able to
analyse language effectively
and write creatively with
purpose — marking a strong
transition from KS2 and a
secure foundation for further
KS3 study.




Year 8 Curriculum Journey

Module 1

Module 2

Module 3

Module 4

Topic Title

Gothic

Macbeth

Powerful Voices

The Blue Book of Nebo

Key areas of
focus

Introduction to the Gothic genre
and its defining conventions

Exploring how writers create
atmosphere, tension and fear

e Reading and analysing
challenging pre-1900 literary
texts

o Developing confident
inference and language
analysis, including structure

e \Writing descriptive and
narrative pieces in the style
of Gothic writers

e Using punctuation and
sentence structure for
deliberate effect

e Building resilience and
confidence when approaching
complex vocabulary and
themes

Studying a Shakespearean
tragedy in depth

e Developing confidence when
reading Elizabethan language

e Exploring key themes
including power, ambition,
witchcraft and gender

® Analysing how Shakespeare
uses language and dramatic
devices to present characters

e Understanding how context
and audience expectations
shape meaning

e \Writing formal, persuasive
and analytical texts, including
letters and essays

o Developing spoken language
through performance and
dramatic interpretation

Exploring what is meant by a
‘voice’ in literature and society

e Studying a wide range of
poetry, lyrics and short texts
from different cultures and
time periods

e Analysing how writers use
language and structure to
express emotion, identity and
protest

e Understanding how literature
gives voice to marginalised
and underrepresented
groups

e Developing confident poetry
and non-fiction analysis

e \Writing persuasive speeches,
poems and creative
responses that express a
personal viewpoint

Reading and understanding a
full-length modern novel

e Exploring the dystopian and
post-apocalyptic genre

® Analysing how writers use
language, structure and
narrative voice to convey
emotion

e Understanding dual
perspectives and first-person
narration

e Exploring key themes of:
survival and isolation
memory and loss
environment and humanity
hope and renewal

e Developing descriptive and
analytical writing skills

e Building confidence in oracy
through discussion, debate




This module marks a clear step up
from Year 7 by demanding greater
independence, deeper analysis
and more deliberate crafting of
language.

This module builds on earlier

Shakespeare study in Year 7 (The

Tempest) and develops pupils’

analytical writing in preparation
for longer essay responses later in

KS3.

e Strengthening spoken
language through debate,

performance and discussion

This module builds on earlier
genre and context work by
foregrounding writer’s intent,

perspective and impact.

and role-play

Subject
specific
knowledge

Students develop subject-specific
English knowledge by:

Understanding the codes and
conventions of Gothic
literature, including setting,
villainy, the supernatural and
psychological fear

Learning how context
(Victorian beliefs, religion,
science, superstition) shapes
Gothic writing

Applying PEA and PEI
methods with increasing
sophistication

Analysing how structure
(openings, endings, circular
narratives) affects the reader

Identifying and explaining
writer’s methods, including

Students develop disciplinary
knowledge in English by:

Understanding features of
Shakespearean drama,
including soliloquies, asides
and blank verse

Learning how dramatic

devices such as dramatic
irony and foreshadowing
shape audience response

Analysing characterisation,
particularly Macbeth and
Lady Macbeth

Exploring Jacobean context,
including beliefs about
witchcraft, monarchy and
gender roles

Applying PEA and PEI
structures to analyse

Students develop disciplinary

knowledge in English by:

Understanding key poetic
forms and techniques,
including free verse,
repetition, enjambment,
rhyme and symbolism

Analysing how language and
structure shape meaning and
emotional impact

Applying PEA and PEI
methods to poetry with
increasing confidence

Exploring context, including
the Harlem Renaissance,
Windrush, feminism and
social justice movements

Understanding how rhetoric
(ethos, pathos, logos) is used

Students build on prior KS2 and
Year 7 learning to develop secure
literary knowledge, including:

Genre knowledge:
dystopian and
post-apocalyptic conventions

Symbolism in dystopian
fiction (e.g. plants, mutation,
light, animals)

Narrative techniques:
first-person perspective
dual narrators

flashbacks and memory
structural shifts and endings

Language analysis:

imagery and sensory detail
pathetic fallacy
symbolism and metaphor




metaphor, personification and
sensory description

e Using increasingly precise
literary terminology
accurately in both reading
and writing

This builds directly on Year 7 work
on Victorian literature and
dystopia, moving pupils towards
interpretative, conceptual
reading expected in upper KS3.

Shakespeare’s language

e Using rhetorical techniques
(ethos, pathos, logos) in
persuasive writing

o Developing a precise
analytical vocabulary to
articulate ideas clearly

This marks progression from Year
7 inference to sustained,
conceptual analysis of language
and character.

to persuade audiences

e Using literary and rhetorical
terminology accurately when
analysing texts

e Developing an awareness of
narrative voice and
perspective

This represents progression from
Year 7 inference and basic poetry
exposure to sophisticated
interpretation and evaluative
response.

inference from silence and
implication

e Writer’s methods:
showing emotion rather than
telling
using setting to reflect mood
linking context to meaning
(e.g. nuclear disaster,
Chernobyl)

e Writing craft:
descriptive writing (overview
and zoom — 0ZZZ0)
atmosphere and mood
vocabulary development

This represents clear progression
from KS2 narrative
comprehension and Year 7 genre
introductions, moving students
towards sustained analysis and
conceptual understanding.

Assessment
(formative
and
summative

Formative Assessment:

Reading: Language analysis of a
Gothic extract (e.g. Bram Stoker),
focusing on atmosphere and
effect using PEA

Formative Assessment:

Reading: Language analysis
exploring how Shakespeare
presents Lady Macbeth using PEA

Writing: Persuasive letter written
in role as Lady Macbeth, using

Formative Assessment:

Reading: Language and structure
analysis of poems such as /, Too
(Langston Hughes), focusing on
voice and context using PEI/PEA

Formative Assessment:

Reading:

PEA (Point, Evidence, Analysis)
inference
use of quotation




Writing: Descriptive writing task rhetorical devices and accurate Writing: Persuasive speech analytical depth

creating a Gothic setting inspired | Standard English opening arguing a viewpoint on
by an image lyrics as poetry
Writing: Students complete
Summative Assessment: either:
Summative Assessment: Summative Assessment:
o Reading: Analysis of Lady - adescription of a person,
® Writing: Opening of a Macbeth supported by e Reading: Analytical or
Gothic narrative, assessed guotations, device response to Still | Rise by
for atmosphere, identification and Maya Angelou, exploring - the opening of a story
structure, language contextual explanation strength, pride and
choices and technical confidence
accuracy e Knowledge: Contextual Writing focuses on:
understanding of e Writing: Opening of a o
. e descriptive language
Jacobean England and persuasive speech for a
Assessments reflect progression audience expectations outh parliament ® atmosphere and mood
_ - P y P e structural control
from Year 7 descrlpt.lv? writing audience, using rhetorical (overview and zoom)
into controlled, stylistically techniques and accurate
purposeful writing, with Assessments demonstrate Standard English
narratives being assessed and progression from KS2 explanation Students respond to teacher
more detailed language analysis. | and Year 7 analysis to KS3 feedback through learner
essay-style responses. Assessments demonstrate response and redrafting.

progression into GCSE-style

analytical and persuasive writing, Summative Assessment (Lesson

with an emphasis on voice and 18)

purpose. e End of Topic Knowledge

Quiz:

plot and character knowledge
key themes

dystopian conventions
subject terminology




This assessment checks
knowledge retention and
understanding, ensuring students
are secure before progressing to
more complex analytical tasks
later in KS3.

Assessment builds on year 7 skills
of describing a setting, to a focus
on character. Plus the option of
narrative openings.

Interdisciplin
ary learning

History: Victorian society, belief
systems and scientific
development

RE: Religion, morality, the
supernatural and fear of the
unknown

Science: The conflict between
science and religion (e.g.
Frankenstein)

Drama: Performance, hot-seating
authors and exploring tone and
delivery

These links deepen understanding
of how literature reflects

History: Jacobean England,
monarchy, succession and
witchcraft beliefs

RE: Religion, morality, fate and
the supernatural

PSHE: Ambition, identity, power,
influence and consequences

Drama: Performance, staging,
tone and audience reaction

These links reinforce the
understanding of literature as a
product of its historical and
cultural context.

History: Harlem Renaissance,
Windrush generation, civil rights
movements

PSHE: Identity, discrimination,
equality, freedom of expression

Citizenship: Debate, protest,
moral responsibility and social
change

Music: Lyrics, rhythm,
performance and oral tradition

These links reinforce the idea of
literature as a tool for social
commentary and change.

Science: nuclear disaster,
mutation, radiation

Geography: environment,
sustainability, human impact on
nature

History: Chernobyl and real-world
disaster contexts

PSHE: resilience, family
relationships, isolation, survival

Drama: role-play, hot-seating,
performance




historical anxieties and societal
change.

Citizenship: moral choices and
responsibility in crisis

Progression
of learning

This module demonstrates clear
progression by:

Moving from genre recognition
(Year 7) to genre mastery

Extending inference into
sustained language and
structural analysis

Developing writing from general
narrative to deliberate stylistic
imitation

Increasing independence in
planning, drafting and editing

Preparing pupils for longer, more
complex texts later in KS3

By the end of the unit, pupils are
confident readers of challenging
literature and increasingly skilled
writers who can consciously
shape atmosphere and reader
response — a strong foundation

for the rest of Year 8 and beyond.

This module supports progression
by:

Revisiting Shakespeare with
greater depth and independence

Extending inference into detailed
analysis of writer’s choices and
audience impact

Developing writing from
functional tasks into formal,
structured analytical responses

Increasing expectations for
accuracy, vocabulary and
sentence control

Preparing pupils for longer essays
and comparative responses later
in KS3

By the end of the unit, pupils
confidently interpret
Shakespeare’s language, analyse
character and theme, and
communicate ideas clearly and

This module demonstrates
progression by:

Moving from analysing texts to
understanding voices and
viewpoints

Extending inference into
contextually grounded
interpretation

Developing writing from
functional tasks into purposeful,
audience-aware persuasion

Increasing confidence in spoken
language and self-expression

Preparing pupils for GCSE study of
poetry, non-fiction and unseen
texts

By the end of the unit, pupils can
confidently analyse how writers
use language and structure to
express powerful ideas, and can
articulate their own viewpoints
clearly, persuasively and

This module demonstrates clear
progression by:

Building on KS2 reading skills of
retrieval, prediction and
description, and Year 7 learning
about genre and writer’s choices,
by requiring students to sustain
understanding across a full-length
modern novel.

Moving students from identifying
descriptive language to analysing
how language, structure and
narrative voice convey emotion,
particularly through first-person
and dual perspectives.

Developing students’ ability to
make inferences from
implication, silence and
symbolism, rather than relying on
explicit detail, which deepens
interpretative reading skills.

Extending analytical writing by
embedding the PEA method
within responses that link
language choices to dystopian
genre conventions and wider




persuasively — forming a strong
bridge towards GCSE-style study.

thoughtfully — marking a strong
conclusion to Year 8 English.

contextual ideas.

Progressing descriptive writing
from simple imagery to deliberate
structural control (overview and
zoom), precise vocabulary choices
and crafted atmosphere.

Strengthening oracy skills through
structured discussion, debate and
role-play, requiring students to
justify interpretations using
textual evidence.

Preparing students for later KS3
and KS4 study by developing
independence, resilience and
confidence in analysing complex
themes such as survival, memory,
loss and hope.

Year 9 Curriculum Journey

Module 1

Module 2

Module 3

Module 4

Topic Title

Class Novel Study: Of Mice and
Men by John Steinbeck

‘Beyond Blackpool’: Readings and
Writings from around the World

‘Voices of War’: Poetry and
Non-Fiction

‘Love & Relationships’

Key areas of
focus

The module centres on the
exploration of universal themes
including friendship, dreams, and
loneliness. There is also a

A non-fiction unit that takes
students on a global journey
across all seven continents. It is
designed to develop students’

The Voices from War module
introduces students to a cluster of
six poems that explore human
and institutional power, alongside

The final Year 9 module, Love and
Relationships, shifts focus to
classical drama and 19th-century
non-fiction. It utilizes




significant focus on the
social-historical context of 1930s
America, including The Great
Depression. A primary objective is
for students to understand
characterisation—specifically how
Steinbeck uses characters and
their relationships to convey
social messages and evoke
emotional responses.
Additionally, there is a heavy
emphasis on structural analysis,
teaching students how a writer
organises a text to manipulate
reader engagement and
atmosphere

abilities to read, interpret, and
compare complex non-fiction
texts while refining their
functional writing skills for
real-world audiences.

The module centres on travel
writing and global issues,
exploring diverse cultures and
environments ranging from the
streets of New York to the plains
of Africa and the ice of Antarctica.
A major focus is placed on
persuasive and informative
writing, where students learn to
adopt a specific "voice" to argue
for or against contemporary
issues like trophy hunting,
irresponsible tourism, and climate
change.

the brutal realities of war.
Students use these poems as a
springboard to develop high-level
non-fiction writing skills and
comparative reading analysis, this
time focusing on the comparison
of literary texts, rather than
non-fiction.

Thematic Exploration: Analysis of
universal themes including
corruption, patriotism,
dehumanisation, and authority
through poems such as
Ozymandias, Remains, and
London.

Voice and Perspective:
Developing a sophisticated
authorial voice in non-fiction,
specifically for broadsheet articles
and speeches, ensuring the
writing sounds believable and
convincing.

Comparative Analysis:
Introducing students to the skill of
linking literary texts, identifying
similarities and differences in how
poets present power and the
impact of conflict.

Shakespeare’s Romeo and Juliet
alongside prose fiction extracts
which are used as a springboard
to students’ own creative writing
skills.

Reading and experiencing a
recorded theatrical performance
of the whole play - Romeo and
Juliet. Students will explore the
plot, characters and themes
throughout the play. This will
develop their inference skills and
some analysis skills. Reading skills
will be further developed through
their explorations of prose fiction
extracts.

A major writing focus is narrative
flair, where students practice
descriptive techniques and
crafting narrative openings.

Students master a blend of
literary, historical, and technical
linguistic knowledge:




Subject
specific
knowledge

Literary Devices: Mastery of Tier
3 terminology such as allegory,
foreshadowing, personification,
and semantic fields

Structural Tools: Understanding
how writers use shifts in focus,
temporal references, withholding
information, and specific
opening/closing techniques to
create effect

Characterisation: In-depth
knowledge of key figures like
George, Lennie, Candy, Curley’s
Wife, and Crooks, and how they
represent different facets of
1930s society

Writing Techniques: Practical
application of "show, don't tell"
and the SOAPAIMS (Simile,
Onomatopoeia, Alliteration,
Personification, Adjective,
Imagery, Metaphor, Senses)
mnemonic for descriptive tasks

Knowledge Organiser (KO): The
KO serves as a constant reference
point for Tier 2 and Tier 3
vocabulary, allowing students to
self-correct and enhance their
vocabulary independently during
"Do Now" tasks and revision

Students build a robust toolkit of
Tier 2 and Tier 3 terminology:

Persuasive Devices (DAFOREST):
Mastery of Direct address,
Alliteration/Anecdote,
Facts/Flattery, Opinion, Rhetorical
questions/Repetition, Emotive
language/Exaggeration,
Statistics/Superlatives, and
Triples.

Descriptive Tools (SOAPAIMS):
Application of Similes,
Onomatopoeia, Alliteration,
Personification, Imagery,
Metaphors, and Senses.

Structural & Grammatical
Mastery: Understanding
discourse markers for formal
writing (e.g., moreover,
conversely) and advanced
punctuation, including the correct
use of semi-colons to link
independent clauses.

Non-Fiction Forms: Knowledge of
the specific conventions for
formal letters and
comment/opinion articles

Reading:
Students are introduced to a

Reading Skills: Mastery of PEI
(Point, Evidence, Inference) and
PEA (Point, Evidence, Analysis)
methods. Students learn to
identify structural features such
as caesura, enjambment, and
cyclical structures, as well as
poetic devices like anaphora,
juxtaposition, and oxymorons.

Form and Structure

Students learn that a poem’s
physical layout is often as
meaningful as its words. Key
concepts include:

Poetic Forms: Identifying specific
forms such as the dramatic
monologue (e.g., Remains), which
uses a first-person perspective to
immerse the reader in the
speaker's internal guilt. Students
also explore the significance of
stanzas and the difference
between rhymed verse and blank
verse (e.g., Bayonet Charge),
where the lack of rhyme can
represent the relentless,
unstoppable nature of battle.

Structural Mechanics: Mastery of
tools like caesura (breaks within a
line) to symbolize trauma or

Literary Devices: Mastery of
juxtaposition, oxymorons,
sibilance, and metaphors (e.g.,

Romeo's "smoke raised with the

fume of sighs").

Poetic and Dramatic Forms:
Knowledge of the sonnet,
soliloquies prologues, and
rhyming couplets.

Historical Context: Understanding
the Elizabethan era (1558-1603),
the constraints of a patriarchal
society, and the role of nobility
and courtship.

Oracy: Learning is reinforced by
distinguishing between internal
monologues (thoughts) and
dialogue (spoken exchange).
Students engage with the text
through performance and
directed reading, such as the
back-and-forth banter between
Benvolio and Romeo

Writing Skills:

There is a specific focus on
pushing students to craft more
sophisticated narrative openings
and descriptions. We focus on:




Reading Skills (Technical):
Mastery of skimming and
scanning for evidence, and the
ability to distinguish between
explicit and implicit information.

Analytical Methods: Application
of the PEI (Point, Evidence,
Inference) and PEA (Point,
Evidence, Analysis) methods for
high-level textual evaluation.

Structural Understanding:
Knowledge of structural
mechanics, including
foreshadowing, withholding
information, shifts in time or
focus, and the use of cyclical
narratives.

Oracy Competencies: Skills in
verbal justification, where
students must express opinions
using direct evidence from the
book. This includes the ability to
participate in structured debates
and hot seating to explore
character depth

specific technical toolkit designed
for dual-text navigation:

Comparison Frameworks:
Students master the PEI C PEI
(Point, Evidence, Inference —
Connective — Point, Evidence,
Inference) method for
summarizing differences in what
they have inferred from two texts.

Analytical Comparison
Structures: For language
comparison, students use the
PEA1 — Connective — PEA2 model
to bridge their analysis of how
two different writers use specific
methods to convey their feelings.

Comparative Connectives: A core
part of the knowledge base is a
tiered list of connectives for
similarities (e.g., similarly,
likewise, in the same way) and
differences (e.g., on the other
hand, whereas, conversely,
notwithstanding).

Evaluation of "Voice": Students
learn to identify and compare
tone and attitude, using terms like
critical, cynical, celebratory, or
empathetic to describe how
writers position themselves
regarding tourism or global events

stopping points, and enjambment
(lines running over) to show the
chaos of conflict.

Movement and Narrative:
Understanding how a poem
"moves" from beginning to end,
including the use of shifts in time
or perspective, flashbacks, and
cyclical structures where the
ending refers back to the
beginning to suggest inescapable
situations.

Language and Literary Devices

The module emphasizes Tier 3
terminology to move students
toward academic "zoom-in"
analysis:

Imagery and Metaphor: Analysis
of powerful metaphors, such as
personification (e.g., the "jaws of
Death" in The Charge of the Light
Brigade) to portray war as a
predatory force.

Sound Devices: Using plosive
alliteration (e.g., the 'b' sound in
"blown to small bits") to mimic
the sound of explosions and
onomatopoeia (e.g., "smacking")
to create sensory realism.

- Manipulating narratives
structures

- Ambitious and sophisticated
vocabulary

- Variety of sentence structures
and punctuation




Oracy as a Bridge: The module
incorporates "Hot Seating," "The
Chain Game," and the ABC
discussion model (Agree, Build,
Challenge) to help students
articulate complex comparisons
verbally before committing them
to paper.

Word Class Analysis: Evaluating
the impact of violent verbs (e.g.,
rips, explode, toss) and
connotations of specific nouns to
reveal a poet's tone, such as Carol
Ann Duffy’s sinister use of "fields"
in War Photographer.

Persuasive Poetic Tools:
Identification of anaphora,
juxtaposition, and oxymorons to
highlight the contradictions of
war (e.g., "gentle triumph").

Literary and Historical Contexts

Students are taught that poems
are products of their time,
providing a "springboard" for
understanding different eras:

War Poetry: Distinguishing
between the World War |
perspective of Siegfried Sassoon
(who criticized "gallant lies" told
to those at home) and the
modern context of PTSD and
mental health in Simon
Armitage’s Remains.

Institutional Power: Exploring
William Blake’s London in the
context of the French Revolution
and his anger toward authorities,
alongside Percy Shelley’s




Ozymandias and the fall of
dictators

Writing Tools: Application of
DAFOREST (Direct address,
Alliteration/Anecdote,
Facts/Flattery, Opinion, Rhetorical
guestions, Emotive language,
Statistics/Superlatives, Triples)
and Aristotle’s Theory of
Persuasion (specifically Pathos).

Oracy: Students use their
inference skills to direct peers’
body language and speech in
freeze frames. They also hot-seat
poets to explain and justify
specific language choices.

Tier 3 Vocabulary: Mastery of
academic terms like sonnet,
caesura, enjambment

Assessment
(formative
and
summative

Formative Assessment 1
(Reading): Focuses on an extract
from Chapter 1. It tests explicit
information retrieval,
identification of literary devices,
understanding of historical
context, and basic structural
analysis

Formative Assessment 2
(Writing): A 45-minute task
requiring students to write a

The assessment schedule is
designed to track progress in both
reading comprehension and
writing craft:

Formative Assessment 1
(Reading): An analysis of
Marrakech travel writing focusing
on information retrieval,
inference, and the evaluation of
language devices.

Formative Assessment 1
(Writing): Students write a
broadsheet newspaper article
arguing their point of view on
whether National Service should
be compulsory for young people.

Formative Assessment 2
(Reading): An analysis of Percy
Shelley’s Ozymandias, testing
students on inference, structural
analysis of the poem's form, and a

Formative Writing Assessment:
Creative Writing - Narrative
Opening

Formative Reading Assessment:
Knowledge based test

Summative Assessment (Quiz): A
comprehensive End of Year Quiz
evaluating terminology (defining
caesura, enjambment, and
soliloquy) and factual knowledge




narrative opening or a description
of an isolated character, applying
"show, don't tell" techniques and
varied sentence structures

Summative Assessment
(Reading): A comprehensive
assessment on a Chapter 5
extract. Students are evaluated on
their ability to retrieve
information, analyse language
choices (PEA method), and
perform a deep-dive analysis of
the source’s structure

Formative Assessment 2
(Writing): A 30-minute task
requiring students to write a
comment article for National
Geographic on the safety and
ethics of climbing Mount Everest.

Summative Assessment
(Reading): A final evaluation
where students must compare
two texts regarding Antarctica
tourism. They are assessed on
their ability to use the P.E.I.C.P.E.I.
method to summarize differences
and analyse how writers convey
contrasting perspectives

language comparison with
another poem.

Summative Assessment (Reading
& Writing):

o Reading: A comparative essay
examining how the effects of
conflict are presented in Remains
versus one other poem from the
cluster.

of the play’s plot and historical
setting

Interdisciplina
ry learning

History: Students learn about the
Great Depression, the Wall Street
Crash of 1929, and the
environmental impact of the Dust
Bowl

Sociology/Social Studies: The
curriculum explores 1930s
American societal issues,
including racial segregation, the
lack of rights for women, and the
treatment of the elderly and
disabled (e.g., Candy and Crooks)

Geography: The setting focuses
on California's Salinas Valley and

Geography: Students study the
physical and human
characteristics of all seven
continents, including the
biodiversity of the Great Barrier
Reef and the impact of the
Australian wildfires.

Ethics and Environmental
Science: The curriculum tackles
"Powerful Knowledge" topics such
as trophy hunting in Africa, the
carbon footprint of Antarctic
tourism, and the environmental
"desecration" caused by oil spills.

History: Strong links to World War
| and World War Il (e.g., The Hero
and Bayonet Charge).

Social Studies/Politics:
Exploration of civil rights and the
Vietnam War through Martin
Luther King’s speech, as well as
the French Revolution's influence
on William Blake’s London.

Psychology/Health:
Understanding Post-Traumatic
Stress Disorder (PTSD) through
Simon Armitage’s Remains and
modern veteran interviews.

History: Direct links to
Elizabethan and Tudor history.

Sociology: Investigation into
gender roles, class hierarchy, and
the evolution of women's rights
from the 16th to the 21st century.

Religious Education: Exploration
of moral duty, "God-given
vocations," and the influence of
the Church on marriage and social
behavior




the life of itinerant/migrant
workers

History & Culture: Exploring
traditions like the Mexican Day of
the Dead and the history of
segregated travel in the American
Deep South

Media: News bias and
representation

Progression of
learning

The module is designed to build
upon the descriptive writing and
novel-reading skills established in
Years 7 and 8 (following the study
of texts like Boy 87 and The Blue
Book of Nebo)

Scaffolding: It moves from basic
inference and retrieval in early
lessons to complex language
analysis of authorial intent as well
as structural tools.

Complexity: Students progress
from identifying simple language
features to evaluating how
structural shifts (e.g., from the
peaceful Salinas River to the
brutality of nature) foreshadow
tragedy and influence the
reader's sense of concern.

The self-help structures in this
module are designed to facilitate
adaptive teaching, providing a

Students transition from analysing
single extracts to handling two
non-fiction texts simultaneously.
The primary focus is on synthesis
and comparative analysis, where
students learn to identify how
different writers present the same
global location or issue from
contrasting perspectives.

This requires students to move
beyond simple retrieval to
evaluating authorial tone and
perspective across multiple
sources

Adaptive Teaching via "Self-Help"
Sheets: To support weaker
students, the module provides
"stuck" prompts for writing
inferences (e.g., "The evidence
implies that..."). For higher-ability
students, it provides a list of
analytical verbs (e.g., exemplifies,
portrays, conveys) to move

The module progresses from basic
comprehension to the "Success
Criteria" steps (A-S) for complex
independence. By the end of this
module, students will understand
the concept of thesis statements
and will be able to plan and write
comparative essays in full.

Self-Help Structures: Students use
a "WAGOLL" (What A Good One
Looks Like) to model successful
comparative paragraphs and the
[-1-2-3-C structure to organise
extended non-fiction pieces.

Scaffolding for Comparison: The
PEA C PEA model acts as a
scaffold for comparing two texts,
while comparison tables help
students map out similarities in
"Power of Nature" or "Guilt"
before writing.

This module builds on everything
students have done throughout
KS3, developing their ability to
understanding more challenging,
archaic language whilst
simultaneously using their
reading/drama experience to
refine their writing skills. It will
build on the knowledge of
Shakespeare and the relevant
contexts that they already have
from their study of The Tempest in
Year 7 and Macbeth in Year 8.

Their study of the plot, themes
and characters of Shakespeare’s
Romeo and Juliet, lead them into
their first module in Year 10,
which will help them develop
their knowledge of the play into
exam based application.




safety net for weaker students
through scaffolds while offering a
framework for higher-ability
students to refine their
independent analytical voice.
These tools are integrated directly
into the Progression of Learning,
moving students from basic
comprehension to sophisticated
literary evaluation.

Reading Self-Help: Inference and
Analysis

To support students in moving
beyond basic "point-evidence"
structures, the module provides
specific Self-Help sheets for
reading. These tools are tiered to
encourage progression:

Inference Scaffolds: For students
struggling to articulate their
thoughts, the scheme provides
specific sentence starters such as
"The evidence implies that..." and
"We are given the impression
that... because...".

Analytical Verbs: To push
higher-ability students toward
more precise academic writing,
the module lists analytical verbs
to replace repetitive phrases like
"this shows".

beyond the repetitive use of "this
shows"

Tiered Writing Frames:
Progression in writing is managed
through the I-1-2-3-C structure
(Introduction, Point 1, 2, 3, and
Conclusion), ensuring all students
can organize an argument
logically

Scaffolded Analysis: The "What,
How, Why" approach and the Step
A-J Language Analysis checklist
provide a clear ladder for
students to climb, moving from
simple identification of a device
to exploring "layers of
interpretation" and authorial
intent.

Adaptive Support: Lower-ability
students are supported with
PEI/PEA checklists and "stuck"
prompts, while higher-ability
students are pushed to include
layers of interpretation and
tentative language (e.g.,
"perhaps,
analysis.

might imply") in their

Literary Context: Students will
develop their previous study of
literary contexts (eg from their
class novel Of Mice and Men
earlier in the year) and will learn
how to integrate contextual
information into their literary
analysis.




Structural Evaluation Table: A
comprehensive guide explains
complex features like temporal
references, withholding
information, and shifts in pace,
detailing their specific purpose
and effect on the reader. This
allows students to work
independently when tackling the
"Analysis of Structure" questions
in their assessments.

Writing Self-Help: Creative
Independence

The writing curriculum uses
"Self-Help" structures to move
students from simple narration to
"show, don't tell"
characterisation:

Mnemonics for Recall: Students
use SOAPAIMS (Simile,
Onomatopoeia, Alliteration,
Personification, Adjective,
Imagery, Metaphor, Senses) to
ensure their descriptive writing is
linguistically rich.

0ZZ7Z0 Structure: A specific model
for structuring
descriptions—moving from the
general to the specific and back
again—helps higher-ability




students organize their work
more logically.

TiPToP Paragraphing: A basic but
essential self-help rule for Time,
Person, Topic, and Place ensures
all students maintain clear
structural organization.

3-Step Character Planning:
Lessons guide students to plan
characters through three layers:
Physical, Dialogue, and Internal
Thoughts.

Adaptive Teaching and Scaffolding

The module employs a gradual
release of responsibility (the "l do,
we do, you do" model) to ensure
all learners can access the
curriculum.

For Weaker Students: Scaffolds
include stepped analysis models
(A through J) that break down the
components of a high-level PEA
paragraph into small, manageable
tasks. Formative assessments also
use cloze-style tables for context
and character knowledge to
support retrieval.

For Higher Ability Students: These
same structures act as a success
criteria checklist. While weaker




students use the sentence

starters as a necessity,

higher-ability students use the

"Self-Help" lists of literary devices
(like allegory and foreshadowing)
to deepen the complexity of their

interpretations.

Year 10 Curriculum Journey - PLEASE NOTE - THIS WILL BE FROM SEPT 2026. WE HAVE CHANGED THE ORDER BUT NOT THE MODULES

Module 1

Autumn 1/Autumn 2

Module 2

Autumn 2/Spring 1

Module 3

Spring 1/Spring 2

Module 4a

Summer 1/Summer 2

Module 4b

Summer 1/Summer 2

students will be revising key skills for creative writing.

Revision of previously taught content takes place through Do Now starter tasks and home learning tasks eg During Module 1 teaching,

Topic Title

William Shakespeare’s
Romeo and Juliet
(Literature Paper 1)

From Page to Screen:
English Language Paper 1:
Explorations in creative
reading and writing

Power and Conflict Poetry
(Literature Paper 2)

3 Weeks Unseen Poetry
(Literature Paper 2)

Spoken Language
Endorsement

Key areas of
focus

- Consolidation of plot,
theme and character
study from Year 9

- Exploration of how
contextual factors (both
Elizabethan and
mediaeval) impacted
writer’s craft

English Language Paper 1:
Explorations in creative
reading and writing

Reading: inference and
retrieval, language
analysis, structure
analysis, evaluation of a

In depth study of the
remaining poems from
the AQA Power and
Conflict Anthology: The
Prelude, My Last Duchess,
Exposure, Storm on the
Island, Poppies, War
Photographer, Tissue, The

Equipping students with
the core skills needed to
confidently tackle the
AQA GCSE English
Literature unseen poetry
section by building a
strong foundation in close
reading, precise analysis
of poetic methods, and

Students prepare for and
deliver their spoken
language endorsement -
an individual speech
(transactional/discursive).
This will be filmed for the
exam board.




- Close analysis of
language, through
detailed study of key
scenes and extracts

- Exam approach - essay
writing skills

writer’s techniques to
achieve desired effect

Writing: creative
narratives and
descriptions, technical
accuracy and range,
vocabulary, stylistic
choices, structural and
organisation choices

Emigrée, Checking Out

Me History, and Kamikaze.

effective comparison
under timed conditions.

Subject specific
knowledge

In depth understanding of
characters, themes and
plot, including: character
foils, protagonists and
antagonists, soliloquy,
oxymoron, metaphor,
monologue, stage craft,
sonnet, dramatic irony,
fate, violence and conflict.

Context: patriarchy,
courtly love, sin and
religion.

Reading:

This corresponds to AO1,
AO2, and AO4 (reading
makes up 50% of the
GCSE overall).

Inference and Retrieval
(AO1 — explicit/implicit
information and ideas)

Identifying and
interpreting explicit (clear,
stated) information and
ideas directly from the
text.

Making inferences
(reading between the
lines) about implicit
meanings, character
thoughts/feelings,
atmosphere, or events.

Central theme: power
(human, natural,
institutional) and conflict
(war, personal, societal,
internal).

Techniques: dramatic
monologue, free verse,
blank verse, enjambment,
caesura, personification,
metaphor/simile,
repetition,
sibilance/assonance,
irony, rhetorical
questions.

Contexts: Romanticism,
Victorian society, WWI/II,
postcolonialism, modern
conflict, media ethics.

Skills: comparative
analysis (themes,

Poetic devices / language
techniques

Metaphor, simile,
personification, imagery
(visual, auditory, tactile),
symbolism, pathetic
fallacy, alliteration,
assonance, sibilance,
onomatopoeia,
oxymoron, paradox,
hyperbole,
understatement/litotes,
rhetorical questions,
repetition, anaphora,
sibilance, consonance.

Form and structure
terminology:

Stanza, couplet, quatrain,
octave, sestet, sonnet
(Petrarchan/Shakespearea

Preparing and delivering a
formal spoken
presentation on a chosen
topic (student-selected,
agreed with teacher; can
be a talk, speech,
debate-style, etc.).

Content and structure:
Selecting, organising, and
presenting
ideas/information/feeling
s effectively and
persuasively; planning for
purpose and audience;
sustaining talk for an
appropriate length
(typically 3—10 minutes
total, including Q&A).

Use of spoken Standard
English: Being intelligible,




Selecting and synthesising
evidence (short quotes or
references) to support
points.

Key knowledge:
Distinguishing between
what is directly said vs.
suggested; justifying
inferences with textual
evidence.

Language Analysis (AO2 —
language choices and
effects)

Explaining, commenting
on, and analysing how
writers use language to
achieve effects and
influence readers.

Relevant subject
terminology (e.g.
metaphor, simile,
personification,
alliteration, sibilance,
pathetic fallacy, sensory
language,
verbs/adjectives/adverbs,
semantic field,
juxtaposition, oxymoron,
imagery).

methods, effects); AO1
(ideas/evidence), AO2
(language/structure/form)
, AO3 (context).

n), free verse, blank verse,
ballad form, dramatic
monologue.

Rhyme (perfect,
half/slant, internal,
end-rhyme), rhyme
scheme (e.g. ABAB,
AABB), rhythm/metre
(iambic pentameter,
trochaic tetrameter),
caesura, enjambment,
end-stopped lines,
volta/turn.

Tone, mood, and speaker:

Tone words (e.g.
melancholic, nostalgic,
angry, reflective,
celebratory, ironic, bitter,
tender).

Mood/atmosphere
created.

First-person, third-person,
persona/speaker vs. poet.

Themes and ideas
(common in unseen
poems)

Nature,
love/relationships,
conflict/war, identity,

audible, and generally
using language
appropriate to a formal
setting (e.g., avoiding
slang/ colloquialisms
where unsuitable; clear
grammar, vocabulary
suited to the context).

Audience awareness:
Adapting to meet
audience needs; engaging
listeners.

Interaction: Listening to
and responding to
questions/feedback (from
teacher/peers); providing
appropriate, relevant
replies (straightforward
for Pass, detailed/formal
for Merit, perceptive/
elaborative for
Distinction).




Zooming in on word-level
choices (connotations,
denotations) and
phrase/sentence-level
effects.

Analysing how language
creates mood,
atmosphere, character,
tension, or engages the
reader
emotionally/physically.

Key knowledge: Effects on
the reader (e.g. builds
suspense, evokes
sympathy, conveys power
dynamics).

Structure Analysis (AO2 —
structure choices and
effects)

Explaining how writers
use structural features to
interest/engage readers
and build meaning.

Key structural techniques:
openings/hooks, shifts in
focus/perspective/time,
zooming infout,
foreshadowing,
flashbacks, cyclical
structure, contrast,

childhood, ageing/death,
power, time/memory;,
isolation, society/class,
gender, environment,
loss/grief.

Students don't need to
"know" these in advance
— they infer them from
the poem.

Comparative skills (for
the 8-mark question)

Identify similarities
and/or differences in
methods (language, form,
structure) and how they
convey ideas/feelings.




repetition/motifs, pacing
(short/long
sentences/paragraphs),
build-up/climax/resolutio
n.

Analysing whole-text
progression (e.g. how
focus shifts across the
extract) and
paragraph-level
organisation.

Key knowledge: How
structure influences
reader response (e.g.
creates tension, surprises,
mirrors themes).

Evaluation of a Writer’s
Techniques to Achieve
Desired Effect (AO4 —
critical evaluation)

Evaluating texts critically:
agreeing/disagreeing with
a given statement about
the extract (e.g. "This
opening is effective in
making the reader want
to read on").

Judging the success of the
writer's methods




(language + structure) in
achieving effects.

Supporting evaluation
with appropriate textual
references and perceptive
personal response.

Writing:

This corresponds to AO5
and AO6 (writing makes
up 50% of the GCSE; AO6
is 20% overall weighting).

Creative Narratives and
Descriptions (AO5 —
content and
communication)

Producing descriptive
writing (e.g. vivid
scene-setting) or narrative
writing (e.g. story
openings/endings,
character development).

Communicating clearly,
effectively, and
imaginatively.

Selecting/adapting tone,
style, and register for
purpose/audience (often
creative/magazine-style
or story prompt).




Key knowledge: Crafting
engaging openings,
building atmosphere,
developing
characters/settings, using
narrative perspective
(1st/3rd person), showing
(not telling) through
sensory details.

Technical Accuracy and
Range (AO6 — vocabulary,
sentence structures,
SPaG)

Using a range of
vocabulary and sentence
structures for clarity,
purpose, and effect.

Accurate spelling,
punctuation, and
grammar (including
complex sentences, varied
punctuation for impact:
semicolons, dashes,
colons).

Secure control of
Standard English; no
errors impeding meaning.




Key knowledge: Varied
sentence lengths/types
for rhythm/emphasis;
accurate
tense/agreement;
ambitious yet precise
spelling.

Vocabulary (AO5/A06)

Selecting precise,
ambitious, and varied
vocabulary (e.g. emotive,
sensory, figurative
language).

Avoiding repetition; using
linguistic devices
imaginatively (metaphors,
similes, personification).

Key knowledge:
Connotations and impact;
semantic fields to create
mood/atmosphere.

Stylistic Choices (AO5)

Using language creatively
and imaginatively
(figurative language,
rhetorical devices,
sensory imagery).




Adapting style for effect
(e.g. suspenseful short
sentences, descriptive
adjectives/adverbs).

Key knowledge: Crafting
tone (e.g. ominous,
reflective); stylistic
features like pathetic
fallacy or symbolism.

Structural and
Organisational Choices
(AO5)

Organising ideas
coherently (e.g. logical
progression, paragraphs
for shifts in
focus/time/place).

Using structural features
for impact (e.g. cyclical
openings/endings,
build-up to climax,
contrast).

Maintaining coherence
and cohesion across the
piece.

Assessment
(formative and
summative

Formative Assessment 1:
Extract analysis

Formative Assessment 1:
Q1,2 and Q5

Formative Assessment 1:
Comparative essay - 2
poems, 1 named

AO1 (Read, understand
and respond to texts)

The AQA GCSE English
Language (8700) Spoken
Language endorsement is
a compulsory non-exam




Formative Assessment 2:

Extract & whole play
exam question

Summative Assessment:

Extract & whole play
exam question

Formative Assessment 2:
Q3,Q4

Summative Assessment:
Q4 and Q5

Formative Assessment 2:

Comparative essay - 2
poems, 1 named

Summative Assessment:
Comparative essay - 2
poems, 1 named

AO2 (Analyse the
language, form and
structure used by a writer
to create meanings and
effects, using relevant
subject terminology
where appropriate)

Formative Assessment:
Ongoing in class

Summative Assessment:
Knowledge based test

assessment (NEA)
component, but it is
separately endorsed and
does not contribute to
the final GCSE grade
(9-1). It appears on the
certificate as Pass, Merit,
Distinction, or Not
Classified.

It assesses spoken
Standard English in a
formal presentation
setting and covers three
specific Assessment
Objectives (AOs) from the
specification:

AO7: Demonstrate
presentation skills in a
formal setting.

AO8: Listen and respond
appropriately to spoken
language, including to
guestions and feedback
on presentations.

AO9: Use spoken
Standard English
effectively in speeches
and presentations.

End of Year 10 Exams:




English Language: Paper 1
(Full)

English Literature: Paper
1 Section A, Paper 2
Section C

Interdisciplinary
learning

History ( Elizabethan /
Renaissance /
16th-century England)

Sociology / Social Studies
/ PSHE

Philosophy / Religious
Studies / Ethics

Drama / Theatre Studies /
Performing Arts

Media/Film Studies - how
books are interpreted and
developed into films

-Psychology of character
adds depth to creative
writing and evaluation,
encouraging
empathetic/inferential
thinking.

Several lessons explore
character depth through
psychological lenses:
inner conflict, desires,
motivations, personality
traits, and emotional
responses.

Lesson 7: Where the
Crawdads Sing — "Three
Pillars of strong
characters: Strength,
Desire, Inner Conflict"
(psychological traits and
internal struggles).

History

World War | trench
warfare, conditions, and
futility (e.g., Exposure —
Wilfred Owen's anti-war
perspective, sensory
details of cold/suffering).

World War Il kamikaze
pilots, Japanese culture,
duty/honour/shame (e.g.,
Kamikaze).

Victorian/Renaissance
power structures,
patriarchy, aristocracy
(e.g., My Last Duchess).

Romantic era attitudes to
nature/human limits (e.g.,
The Prelude).

Postcolonial history,
colonialism, cultural
erasure/resistance (e.g.,
Checking Out Me History).

While not required,
broader knowledge from
other subjects can
sometimes help with
understanding literal
meaning or personal
response (AO1), which
may indirectly boost
confidence:

History: Poems about
conflict, migration, or
social change (e.g. war,
class, empire) — useful
for grasping connotations,
but not rewarded if
discussed as context.

Science/ Environment:
Nature or climate poems
— recognising literal
references (e.g. weather,
seasons) can aid
interpretation.

PSHE/ Citizenship:
Identity, relationships,
mental health, or power

The focus is transferable
life/communication skills
(confidence, persuasion,
listening), preparing
students for interviews,
debates, further study, or
work — not academic
cross-subject content.

If a student chooses a
topic with
interdisciplinary elements
(e.g., "The impact of
social media on mental
health"), it can showcase
broader knowledge, but
the grade depends solely
on delivery and
interaction, not the
content's academic rigor.

While not required, the
flexibility of topic choice
often creates
opportunities for
cross-curricular
connections, which can




Lesson 6: Matching
physical appearance to
personality (implicit
character psychology).

Lessons on dialogue
(Lessons 3—4): How
speech reveals thoughts,
emotions, and subtext.

Lesson 17: Internal
thoughts vs. external
actions (The Girl on the
Train).

- History / Social &
Cultural Contexts
(Implicit)

Extracts often come from
texts with historical or
period settings (e.g.,
Great Expectations
Victorian era, The Salt
Path modern survival, The
Boy in the Striped
Pyjamas WWII/Holocaust
themes)

- Visual Arts / Spatial &
Descriptive Skills

Rebecca — Students
sketch and label the
setting description to

Modern conflicts (e.g.,
Afghanistan in Poppies;
exile/displacement in The
Emigrée).

Geography /
Environmental Studies

Power of nature as
destructive/awesome
force (e.g., storms in
Storm on the Island;
sublime landscapes in The
Prelude).

Human vulnerability to
natural elements vs.
resilience (links to
climate/environmental
themes).

Psychology / Ethics /
Philosophy

Moral/ethical dilemmas
of war (e.g., survival vs.
duty in Kamikaze;
detachment of media in
War Photographer).

Psychological trauma,
guilt, inner conflict, PTSD
(e.g., Exposure, implied in
soldier poems).

— helps with
emotional/inferential
reading.

Art/Drama: Visual
imagery or dramatic
monologue form.

help students perform
better by drawing on their
existing knowledge:

Science/STEM: Topics like
climate change, space
exploration, Al ethics, or
health (e.g., mental
health, vaccines) allow
use of scientific concepts.

History/Social Studies:
Discussions of historical
events, civil rights, or
social movements.

Geography/Environment:
Sustainability, global
issues, or local geography.

PSHE/Citizenship: Mental
wellbeing, equality, online
safety, or current news.

Arts/Drama: Creative
topics like music, film, or
performance.

Maths/Tech: Coding,
gaming, statistics in
everyday life.




visualise and annotate
mood/atmosphere.

This links to art/visual
literacy — using drawing
to interpret and represent
textual imagery, tone, and
spatial elements

Power dynamics, control,
jealousy, objectification
(e.g., unreliable narrator
in My Last Duchess).

Identity, memory,
displacement, belonging
(e.g., The Emigrée,
Tissue).

Media Studies /
Journalism - Role of war
photography/media in
shaping perceptions (e.g.,
War Photographer —
contrast between conflict
zones and safe home,
ethical
responsibilities).Represen
tation and detachment in
documenting suffering.

Sociology / Cultural
Studies / Postcolonial
Studies -ldentity,
heritage, resistance to
dominant narratives (e.g.,
Creole dialect and
alternative histories in
Checking Out Me
History).Fragility of
power/authority, cultural




control through
documents/layers (e.g.,
Tissue).

Migration, exile, cultural
memory (e.g., The
Emigrée).

Art / Visual Culture
(minor links) - Symbolism
and imagery (e.g.,
poppies for remembrance
in Poppies; darkroom as
confessional in War
Photographer). Visual
metaphors for
power/transience (e.g.,
decayed statues, tissue
layers).

Progression of
learning

This builds on the work
students completed at the
end of Year 9, taking their
knowledge of the plot,
characters and themes to
the next level of being
able to apply this
knowledge in exam style
questions.

Throughout KS3, students
have been practising
analysis skills (language
and structure), have
learnt to identify stylistic
choices/devices by writers
and have developed their
ability to comment on a
range of literary texts. As
students enter GCSE
study, they now refine
these skills to apply to the
specifics of the AQA
exam, and a new skills -

Students studied war
poetry in Year 9. This
module builds on their
skills by presenting them
with more challenging
poems (thematically and
linguistically). They learn
how to identify thematic
and linguistic links
between the poems and
how to write comparative
and analytical essays.

Students build on their
learning from Year 9
(Power and Conflict
poetry) and Year 8
(Powerful Voices).

Students have oracy tasks
built into every scheme of
learning. This links to our

work with Voice 21.

Students also build on
their transactional/
discursive language skills
from Years 7-9.




‘Evaluation’ - is also
added.

Similarly for writing,
students develop and
refine their ability to write
creatively, accurately and
for purpose, building on
their experiences at KS3.
There is now more focus
on deliberate choice and
range of of eg vocabulary,
sentence types,
paragraph length,
punctuation choice etc.

Year 11 Curriculum Journey

Module 1 - Autumn 1/Autumn 2

Module 2 - Autumn 2/Spring 1

Module 3 - Spring 1/Spring 2

Module 4 - Summer 1/Summer 2

Topic Title ‘Freedom’

perspectives

English Language Paper 2:
Writers’ viewpoints and

Christmas Carol’

Literature — Charles Dickens’ A

English Literature Modern
Drama: Either Willy Russell’s
Blood Brothers or J.B. Priestly’s
An Inspector Calls

Full course revision: Language
and Literature

Full course revision: Language
and Literature

Key areas of
focus

Non-fiction reading and writing. Plot, character, theme and

context of the novella.

Plot, character, theme and
context of the play.

Plot, character, theme and
context of the play.




Transactional/Discursive Writing
- 5 different forms of text types;
SPAG accuracy and range.

Reading: Understanding implicit
and explicit information,
inference, retrieval, summarising,
synthesis, comparison, analysis

Understanding the requirements
of the exam.

Essay writing.

Understanding the requirements
of the exam.

Essay writing.

Understanding the requirements
of the exam.

Essay writing.

Subject specific
knowledge

Students must demonstrate the
following skills across two linked
non-fiction sources from

different time periods (one 19th
century, one 20th/21st century):

READING:

Understanding implicit and
explicit information — Identify
and interpret stated ideas/facts
as well as implied meanings
(AO1).

Inference — Draw logical
conclusions about writers'
attitudes, viewpoints,
perspectives, or intentions from
subtle clues.

Retrieval — Locate and select
relevant evidence or details from
the texts to support answers.

Plot and structure — Knowledge
of the five staves (chapters), the
narrative progression from
Scrooge's miserly isolation to his
redemption, and the use of the
three ghosts to drive change.

Key characters — Detailed
understanding of Ebenezer
Scrooge (transformation from
cold-hearted to generous), Bob
Cratchit (humble, family-oriented
worker), Tiny Tim (symbol of
innocence and vulnerability),
Jacob Marley (warning figure),
the Ghosts of Christmas
Past/Present/Future (allegorical
roles), and minor figures like Fred
and the Fezziwigs.

Themes — Social responsibility,
redemption and personal
change, poverty and inequality
(Victorian social critique), family

Plot and structure — Knowledge
of the full narrative arc from the
1960s twins' birth and separation
to their tragic reunion and deaths
in the 1980s; the use of a
non-linear, cyclical structure with
the Narrator framing events;
dramatic irony (audience knows
the twins are brothers from the
start); and the prologue/song
structure.

Key characters — Detailed
understanding of Mickey
Johnstone (working-class,
disadvantaged, tragic decline),
Edward Lyons (middle-class,
privileged but isolated), Mrs
Johnstone (loving but
overwhelmed mother), Mrs
Lyons (wealthy, manipulative,
superstitious), the Narrator
(omniscient commentator and

Plot and structure — Knowledge
of the single evening setting in
1914 (with flashbacks via the
Inspector), the Inspector's
sequential questioning of each
family member, the dramatic
reveal of Eva Smith's story, the
twist of the final phone call, and
the cyclical/open-ended
structure reinforcing the play's
moral message.

Key characters — Detailed
understanding of Arthur Birling
(arrogant capitalist, dismissive of
social responsibility), Sybil Birling
(cold, class-conscious matriarch),
Sheila Birling (initially shallow but
morally aware and changed), Eric
Birling (troubled, guilty, and
sympathetic), Gerald Croft
(privileged but hypocritical), the
Inspector (omniscient moral




Summarising — Condense key
ideas or information accurately
and concisely.

Synthesis — Combine and
compare information/ideas from
both sources to show
understanding of
similarities/differences (AO1).

Comparison — Compare writers'
ideas, perspectives, and how
they are conveyed (AO3),
including tone, viewpoint, and
influence on the reader.

Analysis — Explain, comment on,
and analyse how writers use
language and structure to
achieve effects and influence
readers, using relevant subject
terminology (AO2).

Students produce one piece of
non-fiction writing to present a
viewpoint on a topic linked to the
reading sources.

WRITING:

5 main forms/text types
(students must adapt to the
specified form, audience, and
purpose): article, letter, speech,
essay, leaflet/text for a leaflet (or

and human connection, the
dangers of greed/materialism,
and the power of
kindness/compassion.

Context — Victorian era social
issues (child poverty,
workhouses, industrialisation,
Poor Laws), Dickens' role as a
social reformer, Christmas
traditions in the 1840s, and the
novella's purpose as a "ghost
story" with moral message
published in 1843, Malthusian
ideology.

Language and techniques —
Dickens' use of vivid description,
pathetic fallacy, irony, repetition,
contrasting imagery (cold vs.
warmth), symbolism (light/dark,
chains, food/feasting),
third-person omniscient narrator,
and emotive, rhetorical language
to engage readers and evoke
sympathy.

Form and structure — Novella
form (short, focused moral tale),
use of staves as structural device
(musical/Christmas carol motif),
cyclical structure (Scrooge's
change mirroring societal hope),
and dramatic, theatrical
elements (ghostly visits, visions).

moral voice), and minor
characters like Sammy, Linda, and
Mr Lyons.

Themes — Social class divide and
inequality, nature vs. nurture
(fate vs. environment),
superstition and destiny, family
and motherhood, friendship and
loyalty, poverty and opportunity,
violence and crime, and the
impact of Thatcher-era Britain on
working-class lives.

Context — 1980s Britain under
Margaret Thatcher
(unemployment,
deindustrialisation, class
polarisation, inner-city decline);
contrast with 1960s optimism;
Russell's socialist message
critiquing inequality; musical
theatre form (songs advance
plot, reveal character, and
heighten emotion); and Liverpool
working-class setting.

Language and techniques — Use
of Scouse dialect for authenticity
and class contrast; songs (e.g.
"Easy Terms", "That Guy", "Tell
Me It's Not True") for emotional
impact and foreshadowing;
dramatic irony and
foreshadowing; juxtaposition of

force, possibly
symbolic/supernatural), and Eva
Smith (absent but central victim
representing the exploited
working class).

Themes — Social responsibility
vs. individualism, collective guilt,
class inequality and exploitation,
gender roles and power
imbalances, hypocrisy of the
upper/middle classes, the
consequences of actions, and the
possibility (or necessity) of
change.

Context — Written in 1945
(post-WWII) but set in 1914
(pre-WWI), reflecting Priestley's
socialist views; critique of
Edwardian complacency and
capitalism; 1945 audience
context (welfare state, Labour
victory, hope for social reform);
Priestley's aim to promote
collective responsibility and warn
against repeating past mistakes.

Language and techniques — Use
of dramatic irony (audience
knows WW!I and Titanic disaster
are coming, Birling's predictions
are wrong), the Inspector's
interrogative style and moral
rhetoric, contrast in language




similar discursive formats like
review/report in some
variations).

Purposes — Typically argue,
persuade, explain, advise, or
instruct (often discursive: present
a viewpoint/opinion).

SPaG accuracy and range — Use
a wide range of vocabulary,
sentence structures, and
punctuation for clarity, effect,
and impact (AO6 — 16 marks);
communicate clearly, effectively,
and imaginatively with
appropriate tone, style, register,
and organisation (AO5 — 24
marks).

This knowledge supports AO1
(informed response), AO2
(analysis of methods), AO3
(context), and AO4 (technical
accuracy) in exam responses,
with emphasis on linking
Scrooge’s transformation to
Dickens’ critique of Victorian
society.

working-class and middle-class
language/lifestyles; repetition
and motifs (e.g. the Bible, the
gun, "the price"); and the
Narrator’s rhyming
couplets/chorus-like
commentary.

Form and genre — Musical
tragedy; blending of Brechtian
techniques (Narrator as
alienation device), Greek tragedy
(fate, inevitability), and
kitchen-sink realism; use of songs
to comment on action and
heighten tragedy.

Critical theory - Marxism, John
Locke, Freud

This knowledge supports AO1
(informed response), AO2
(analysis of methods and
language), AO3 (contextual
understanding of class and 1980s
Britain), and AO4 (technical
accuracy) in exam responses,
with emphasis on linking the
class divide to the tragic
outcomes of Mickey and Edward.

(Birling's pompous/business-like
vs. Inspector's
direct/authoritative), repetition
and motifs (e.g. "fire and blood
and anguish", "public men"),
lighting changes (harsh pink to
cold blue), and the play's realist
yet allegorical tone.

Form and genre — Realist
Edwardian drawing-room drama
with elements of morality play
and detective thriller; well-made
play structure (unities of time,
place, action); use of cliffhangers
and revelations; Priestley's
didactic purpose to educate and
provoke social conscience.

This knowledge supports AO1
(informed response), AO2
(analysis of dramatic methods
and language), AO3 (contextual
understanding of 1914/1945
Britain and socialism), and AO4
(technical accuracy) in exam
responses, with emphasis on
linking the characters' attitudes
to Priestley's message about
social responsibility.

Assessment
(formative and
summative

Formative Assessment 1: English
Language Paper 2 Questions 1 2
&4

Formative Assessment 1: Extract
analysis

Formative Assessment 1: Essay
Formative Assessment 2: Essay

Summative Assessment: Essay

Formative Assessment 1: Essay
Formative Assessment 2: Essay

Summative Assessment: Essay




Formative Assessment 2: English
Language Paper 2 Question 3 &
Section B

Summative Assessment: Q3 and
Q5

Formative Assessment 2: Full
question (extract and whole
novel)

Summative Assessment:
assessed in mock series 2

November Mock Exam Series 1:

English Language: Paper 1
(section A), Paper 2 (Sections B
and C)

English Literature: Paper 1 (full)

Interdisciplinary
learning

History — Understanding key
civil rights movements (e.g. US
Civil Rights Movement
1950s—-60s, Rosa Parks and
Montgomery Bus Boycott, Martin
Luther King’s leadership and “I
Have a Dream” speech),
historical context of segregation,
apartheid, and modern
authoritarian regimes (e.g. North
Korea via Yeonmi Park’s

testimony)

Politics & Citizenship —
Exploring concepts of democracy,
human rights, freedom of
speech/expression, gender

History — Victorian era social
conditions (industrialisation,
urban poverty, workhouses, Poor
Laws of 1834, child labour,
Christmas traditions in the
1840s)

Sociology — Class inequality,
social responsibility, the impact
of wealth disparity on the poor
and vulnerable, charity vs.
self-interest

Economics — Critique of
capitalism, materialism, and
greed; the role of philanthropy
and economic hardship in society

History — 1960s—1980s Britain
(post-war optimism to
Thatcher-era deindustrialisation,
unemployment, inner-city
decline in Liverpool, rise of
working-class struggles)

Politics & Economics —
Thatcherism and Conservative
policies (individualism,
free-market economics,
reduction of welfare state,
privatisation), critique of class
inequality and social mobility
barriers

Sociology — Social class divide
(working-class vs. middle-class

History — Edwardian Britain
(1912 setting: pre-WWI
optimism, rigid class system,
emerging women's rights, Titanic
disaster as symbol of hubris);
post-WWII context (1945 writing:
welfare state, Labour victory,
hope for social reform after
wartime unity)

Politics & Economics — Critique
of capitalism and laissez-faire
individualism (Birling's "a man
has to mind his own business");
Priestley's socialist views;
contrast between 1912
complacency and 1945 desire for
collective responsibility and
equality




equality, political activism,
protest, and the role of
individuals in challenging
oppressive systems

Sociology — Examining social
inequality (race, gender, class),
power structures,
marginalisation, collective action,
and the impact of discrimination
on individuals and communities

Geography & Global Studies —
Awareness of global disparities
(e.g. North Korea's isolation and
human rights abuses, gender
inequality in different cultural
contexts), migration/refugee
experiences, and the uneven
distribution of freedom and
opportunity worldwide

PSHE / Personal, Social, Health
& Economic Education —
Reflecting on personal values,
empathy for oppressed groups,
ethical responsibility, active
citizenship, and the importance
of standing up against injustice

Religious Studies / Ethics —
Themes of redemption, moral
transformation, Christian values
(charity, forgiveness, goodwill),
and the moral consequences of
selfishness

Geography / Urban Studies —
Depiction of 19th-century
London (urban overcrowding,
stark contrasts between rich and
poor districts, environmental
conditions in industrial cities)

lifestyles, education,
opportunities), nature vs. nurture
debate, impact of
poverty/unemployment on
family, crime, and identity,
Marxism

Geography / Urban Studies —
Liverpool as a setting (industrial
decline, council housing, urban
poverty contrasts with
middle-class suburbs)

PSHE / Citizenship — Themes of
social justice, inequality,
prejudice, family breakdown, and
the role of individual/societal
responsibility in addressing
injustice

Sociology — Class structure and
inequality (working-class
exploitation, gender roles,
hypocrisy of the middle/upper
classes); collective vs. individual
responsibility; impact of social
hierarchy on vulnerable
individuals (Eva Smith)

Philosophy / Ethics — Moral
responsibility, guilt (individual
and collective), conscience, the
interconnectedness of society
("we are members of one body"),
and the possibility of
personal/societal redemption

PSHE / Citizenship — Themes of
fairness, empathy for the
marginalised, consequences of
prejudice and indifference, and
the importance of social justice
and collective action in modern
society

Progression of
learning

WRITING: Throughout KS3,
students have covered all 5 of
these text types. They will build

In KS3, students develop
foundational literary skills and
personal responses through

In KS3, students develop
foundational literary skills and
personal responses through

In KS3, students develop
foundational literary skills and
personal responses through




on this knowledge and learn how
to develop voice and tone in
fiction texts, how to manipulate
structure and how to avoid
cliches in their writing.

READING: Throughout KS3,
students have been practising
analysis skills (language and
structure), have learnt to identify
stylistic choices/devices by
writers and have developed their
ability to comment on a range of
literary texts. Students honed
these skills in Year 10, learning
how to apply them in an exam
(Paper 1). They now refine these
skills to apply to the specifics of
the AQA Paper 2 exam. Students
focused on comparing 2
non-fiction texts in Year 9
(Beyond Blackpool) and this skill
will be developed.

engaging texts such as The Blue
Book of Nebo, Of Mice and Men,
Boy 87, and Shakespeare plays
(Romeo and Juliet, Macbeth, The
Tempest, and also poetry). These
texts introduce key concepts
including empathy for
marginalised characters, moral
and ethical reflection, awareness
of social inequality, resilience in
adversity, the impact of
environment and society on
individuals, and the power of
language to convey human
experience.

At GCSE, these foundations are
explicitly built upon and
deepened through the study of
AQA set texts: A Christmas Carol,
Blood Brothers, and An Inspector
Calls.

Social inequality and
responsibility — KS3 exploration
of poverty, class, prejudice, and
injustice (Of Mice and Men, Boy
87, The Blue Book of Nebo)
directly progresses into the more
analytical examination of
Victorian class divides and
capitalist indifference in A
Christmas Carol, 1980s
Thatcher-era inequality in Blood
Brothers, and Edwardian/1945
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AQA set texts: A Christmas Carol,
Blood Brothers, and An Inspector
Calls.

Social inequality and
responsibility — KS3 exploration
of poverty, class, prejudice, and
injustice (Of Mice and Men, Boy
87, The Blue Book of Nebo)
directly progresses into the more
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social responsibility in An
Inspector Calls.

Moral transformation and
personal change — Themes of
redemption, guilt, and ethical
growth introduced through
characters in KS3 texts are
revisited with greater depth in
Scrooge’s journey (A Christmas
Carol), Mickey and Edward’s
tragic fates (Blood Brothers), and
the Birling family’s varying
responses to the Inspector’s
revelations (An Inspector Calls).

Power of language and dramatic
techniques — KS3 experience of
Shakespeare’s dramatic
language, narrative voice, and
emotional impact is extended
into GCSE-level analysis of
Priestley’s dramatic irony and
moral rhetoric, Russell’s use of
songs and dialect, and Dickens’
vivid description, symbolism, and
narrator voice.

Contextual understanding — KS3
global and historical awareness
(migration, war, survival,
prejudice) is built upon through
explicit AO3 contextual links:
Victorian social reform (A
Christmas Carol), Thatcherism
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and class polarisation (Blood
Brothers), and Priestley’s
post-WWII socialist message (An
Inspector Calls).

Analytical and comparative skills
— KS3 close reading, inference,
and personal response skills are
refined into GCSE-standard essay
writing, precise AO2 analysis of
methods (language, form,
structure), and sustained critical
evaluation.

In summary, the KS3 study
provides students with emotional
engagement, empathy, and initial
literary understanding, which
GCSE texts then progress into
sophisticated textual analysis,
contextual evaluation, and
critical argument — preparing
them effectively for the demands
of AQA English Literature exams.
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of AQA English Literature exams.




	Sociology / Social Studies / PSHE  
	Philosophy / Religious Studies / Ethics 
	Drama / Theatre Studies / Performing Arts 

